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Introduction: How to facilitate transformative learning?
The following Train the Trainer Curriculum was developed with the aim of supporting adult educators
in incorporating the concept of transformative learning in their educational practice. It follows the
curriculum of a 5-days long face-to-face training course together with a 4 months long online
supporting program realized in 2020, within the framework of the „Building Capacity for
Transformative Learning” project.
Transformative learning, as put forward by Mezirow, is „learning that transforms problematic frames
of reference—sets of fixed assumptions and expectations (habits of mind, meaning perspectives,
mindsets)—to make them more inclusive, discriminating, open, reflective, and emotionally able to
change” (Mezirow, 2003). Mainly applied in the field of adult education, transformative learning is a
process, where learners are challenged by the educator to critically reflect on their experiences and
on their deeply held assumptions about their relation to the world. This ultimately leads to „a
structural shift in the basic premises of thought, feelings, and actions. It is a shift of consciousness
that dramatically and permanently alters our way of being in the world. Such a shift involves our
understanding of ourselves and our self-locations; our relationships with other humans and with the
natural world; our understanding of relations of power in interlocking structures of class, race and
gender; our body awarenesses; our visions of alternative approaches to living; and our sense of
possibilities for social justice and peace and personal joy” (O’Sullivan, Morrel & O’Connor (eds),
2002).
Within the project „Building Capacity for Transformative Learning”, co-funded by the Erasmus +
program of the European Union, the partnership of five organisations from Germany, Croatia,
Hungary, Netherlands, and Sweden worked on creating materials to support adult educators who
want to include transformative learning in their practices. A Competence Framework (describing the
competences relevant in the TL paradigm), a Train the Trainers Curriculum (a collection of activities
to support TL) a Transformative Edge Book (introducing several theories and methods related to TL)
and an Online Learning Environment (an experimentation on using different platforms to support TL
in the digital sphere) were created during the project.
The present Train the Trainers Curriculum introduces pedagogical ideas, specific activities educators
can include in their practice in the transformative learning paradigm. It follows the curriculum of a 5
days long face-to-face training course (tested in Fuzine, Croatia in 2020, with about 20 international
participants), together with a 4 months long online supporting program (which ran between
February and June of 2020). Therefore educators can choose to recreate this program (though we
encourage any educators to personalize this program to match their own educational style) or can
choose certain elements that they find fitting for their context.
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Curriculum Design: Development of the Curriculum
The intention behind this Train the Trainers program was to create a comprehensive program,
following the blended learning approach (including both face-to-face and online elements) to offer
opportunities for educators to further develop their skills as facilitators, with a specific focus on
facilitating transformative processes.
Therefore when creating the curriculum for this training program, the partnership have built on the
Competences Framework developed previously in the project. As a result of a research conducted in
all partner countries six core competences were identified, which are needed by a trainer / facilitator
to be able to successfully include transformative learning in their practice. These are:
Personal dimension

Professional dimension

Context

1. Self-knowledge

2. Working with people

People skills

I pursue a course of deepening self- I create and maintain empathic
knowledge and support my participants to do relations and support my participants
the same.
to do the same.
3. Envisioning

4. Riding complexity

I craft visions of the society in which I dream I live with uncertainty, surfing the
of living, and support my participants to do waves of complexity in pursuit of
the same.
visions, and support my participants
to do the same.
5. Flow

6. Pedagogy

I understand that timing (Kairos) is a vital
aspect of change and know when to disrupt
and when to go with the flow. I encourage my
participants to do the same.

I learn all that I can about effective,
learner-centred
education
and
encourage my participants to do the
same.

A society in
transition

Education

Table 1: The competences in a dynamic relation
As seen in Table 1, the six competences cover both personal and professional dimensions of three
different contexts: people skills, societal level and the educational aspect. You can read more about
these in detail in the Transformative Edge II: Core Educator Competences (available on the project’s
website: http://www.hostingtransformation.eu/tl-practitioners).
This underlying concept of addressing both personal and professional aspects of facilitation was part
of the program developed: during the face-to-face training course participants experienced
themselves the activities offered as well as reflected on them from a professional standpoint,
contemplating on how they, as professionals would build up their own projects that involves TL.
Further in during the online supporting program participants had the chance to deepen their
knowledge about certain competences as well as continue planning and developing their own
projects.
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Face-to-Face Training
The development of the program for the face-to-face training course started with creating a
Curriculum Design, describing the flow of the week and identifying the intention behind each session
throughout the week. Intentions were then converted to specific questions that need to be answered
at that specific session. This concept allows for different activities to be included in the actual
program, as long as their objective is aligned with the previously planned flow – and so as a final
step, partners described specific activities for the final training program, with their connection to the
Core Competences identified. In Table 2 you can find the Curriculum Design, completed with the
activities that were offered during the training course:

Day 1
Landing

Day 2
Disruption

Rebuilding
freedom

Inner work

Morning
Practice
Morning
Session

Day 4

Day 3

Day 5
Harvesting

- Walking
- Yoga
Welcome and
Introduction:
Who are you?

Envisioning
from a
professional
perspective:
What is my
professional
future?

What question
is alive in me
right now?

What do I want
to show,
practice or test?

What do I want
to show,
practice or test?

Lunch Break
Personal Reflection
Afternoon
Session

Why am I really
here?
What can I
offer?
What do I need
to know?

What is the
transformation I
wish to enable?

What do I need
now to go
forward?

Where am I
concerning my
project?

What has been
my
transformation?

Excursion

What happened
during the
week?
Where do we go
from here?

Professional Reflection
Evening Break
Evening Program: Participants’ offer
Table 2: Curriculum Design of the Face-to-face Training Course
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Finally activities were developed / matched with each session in the following way (these are the
activities you can find later in this document):
Day 1 / Morning session:
- Throw the ball
- Overview of the week
- Warming up
- Introduction in pairs
- Competence tree
- Collective storytelling
Day 1 / Afternoon session:
- Animal cards
- Deep listening
- Timeline
Day 2 / Morning session:
- Mask making
Day 2 / Afternoon session:
- Building blocks
Day 3 / Morning session:
- Silent nature walk
Day 3 / Afternoon session:
- Market of landing opportunities
Day 4 / Morning session:
- Open arena
Day 4 / Afternoon session:
- Excursion / Free time
Day 5 / Morning session:
- Open arena
Day 5 / Afternoon session:
- Ritual
- Evaluation
- Arrangement of the online mentoring process
- Throw the ball
8

Flow of the week
As seen in Table 2, an intention for each day of the program was identified in order to create the
overall flow throughout the week. This flow reflects both a personal and a professional journey. The
main outcome of Day 1 is Landing: as with all trainings, participants need to arrive not just physically
but also mentally to the training, get familiar with the venue, with each other and with the program
itself. Once participants feel comfortable enough, Disruption can be introduced at Day 2: disruption
of the structures of everyday life, creating space for learning, shifting perspectives and reimagining
the future. Day 3 then offers time and space for Inner work, so that participants have the opportunity
to integrate all new impulses and ideas, organize their thoughts and emotions regarding their
personal and professional identities. At Day 4, having passed the middle point of the program, it is
time for Rebuilding the Freedom, such as emerging from the experiences of the previous days and
finding the connection of these experiences with the outside world again. Within this framework for
the afternoon of Day 4 an excursion was organized, which was an optional program for participants.
Finally at Day 5 we look back at the week and all that happened, and Harvest the outcomes of the
program.
Each day a 3,5 hours long Morning Session and an Afternoon Session served as the core sessions of
the training, based on activities that support participants answering the questions identified in the
training plan (see in Table 2). At the same time these activities referred back to the Core
Competences, reminding participants about reflection on these competences. In order to reinforce
reflection, two daily activities were built into the program reflection on both a personal and a
professional level in small groups. (The order of these was later changed in practice: Professional
reflection moved to the beginning of the morning session, as part of the Check-in for the day. This
way participants could „sleep on it” before discussion.) Finally two more daily sessions was
introduced: the optional Morning practice (walking or yoga) to help wake up the body, and Evening
programs, offered by participants on the spot (e.g. games, dance lesson, discussions, etc.).

Online Learning Environment
Upon the end of the face-to-face training, the same group of participants were invited to take part in
the 4 months long online supporting program. For this to be run well, the partners have discovered
the possibilities in different online teaching/learning tools, and created an online learning
environment where the learning journey could continue. On the technical aspects of this Online
Learning Environment you can find more information at the end of this document.
The content of this online program was built up with the intention to provide the support that
participants needed to develop their own transformative projects. They have started the
development already at the face-to-face training (at least on the level of finding the objectives they
wanted to tackle), and now they had 3 more months to polish the details, then to try it out in real
life. Still as part of the program, an evaluation / celebration session was included at the end to be
able to look back on this journey together. There was an initial meeting organized before the face-toface training, for initial introductions. Partners then provided the frames of biweekly online
meetings, focusing on previously defined topics, accompanied with asynchron platforms where
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participants could share developments, further ideas, documents with each other, or continue
discussions in writing. Contentwise the online meetings were finally built up the following way:

Topic of the session

Content

Session 1

Kick-off, introductions before the face- Get to know each other
to-face training

Session 2

Curriculum Design 1

Development of the detailed design for
participants’ own curriculums

Session 3

Curriculum Design 2

Development of the detailed design for
participants’ own curriculums

Session 4

Topic: Riding Complexity

Further deepening knowledge about the
competence Riding Complexity

Session 5

Topic: Pedagogy

Further deepening knowledge about the
competence Pedagogy

Session 6

Topic: Current status of participants’ Participants
share
their
initial
project
experiences with developing their own
projects, describe barriers, support each
other

Session 7

Topic: Flow

Session 8

End presentation
reflection

Session 9

Celebration and Closure

Further deepening knowledge about the
competence Flow
and

professional At the end of the program, participants
could reflect on their learning journey
and offer topics for discussions
After a month-long break, where
participants could test out their ideas,
the group came together for one final
session to celebrate their time spent
together.

Table 3: Flow of the Online program

All online sessions were planned to be 1, 5 hours long and followed a routine. First there was checkin, then an initial description of the topic of the day. Participants then had time in small groups
(breakout rooms) to discuss the topic among them. Finally the group came together again to share
the main points of their discussions.
The three topics were chosen in dialogue between the facilitators and the participants.
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Training Activities: Pedagogical ideas
In this section you can find all the face-to-face training activities that can be used for addressing the
core competences. These are the activities that our group used during the five days long training
course. For each activity, you can find basic information about the technique and a detailed
description on how to lead it:


Learning Outcome (Which competence from the competence framework is the most
emphasized with this activity? – most activities touch multiple competences of course)



Time (How much time does it take?)



Group Size (How many people can participate? Can it be done small groups?)



Experience level of the facilitator (Does the facilitator need experience before conducting it?
o

1 – Self-explanatory, no special experience needed

o

2 – You should have taken part in a setting using this method OR have some
experience in facilitation

o

3 – You should have a routine in this method as a participant OR have the skills of a
professional facilitator







Degrees of Physical Trust needed
o

1 – No physical trust needed

o

2 – Some physical trust needed

o

3 – A high level of physical trust is needed

Degrees of Mental Trust needed (1-2-3)
o

1 – No mental trust is needed

o

2 – Some mental trust is needed

o

3 – A high level of mental trust is needed

Level of Activation
o

Calming

o

Neutral

o

Activating



Resources (What tools, materials are needed?)



Activity Description (Including background and purpose – referencing the original author, if
relevant)



Instruction to Participants



Assessment (What assessment methods are relevant? How can you assess the level of
reaching the learning outcome?)



Note to Facilitators
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General considerations
You can either use these activities as a complex training week of your own, or you can choose the
activities that fit well in your own program and use them separately. As a general consideration, we
advise you to think in terms of co-creation when planning your curriculum: be mindful of the
characteristics of your group (What is their level of experience? How large is the group?) and be clear
about your intentions for the training program. Within the Transformative Learning framework, the
educator often learns alongside the participants, so it is recommended to involve participants, build
on their experience as much as possible. We offer ideas for their involvement on the following pages.
In case you are a group of facilitators leading the program, make sure that the areas of
responsibilities are clearly defined within the group, and each of your colleagues knows what is
expected from them. This can ensure the smooth management of the program.
Finally, as programs that involve transformative learning can be very heavy on the participants, as it
needs them to be present as whole persons, with all their thoughts, emotions and beliefs, and ready
to practice critical reflection, you need to make sure that you provide enough free time. In case you
facilitate a program where participants work and stay at the same venue, make sure you integrate
time slots for resting and socializing.

Starting: Welcome and overview of the week
When starting a multiday training program, it is of course necessary to welcome the participants and
introduce them the overview of the week in general terms, and important technical / logistical
information. This can be followed by personal introduction, and then come back to a more detailed
overview if necessary – but the first moment should be a welcome from the host.
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Throw the Ball
Learning Outcomes: Competence 2: Working with people
Further Outcomes: Team building, attention to each other, creativity

Time: 25 minutes
Number of seconds (you set it) + 10 seconds (for throwing the ball) * number of people.

Group Size: 30-35 people
If more, it gets a bit tiring and there are better methods.

Experience level of the facilitator: 1 – Self-explanatory, no special experience needed
Physical Trust needed: 1 – No physical trust is needed
Mental Trust needed: 1 – No mental trust is needed.
(This is where you create mental trust.)

Level of Activation: Activating
Resources: None
Activity Description:
This activity can be used for introductions or any other 'all inclusive' plenary exercise.
Introduce an imaginary ball to be thrown between participants.
Prepare a concise question in advance and set a time limit: e.g. "Say who you are and why you are
here in no more than 70 seconds". *
Once a participant answers the question, s/he throws the imaginary ball to another participant, who
then catches the ball. Encourage participants (by showing an example) to make the ball “their own” –
for example they can imagine it to be a large, fitness ball or a tiny glass ball, or anything else in
between.

Instruction to Participants:
Here is the question: (* - see above)
Who would like to begin?
…
Who would you like to hear from next?
You may also want to check who looks as though they would like to speak.

Assessment:
Ask for reflections in plenary. How is this different from going around the circle?
13

Note to Facilitators:
Step back as soon as it appears to be running by itself. Only intervene if a problem arises – like
someone aggressively targeting another person who clearly isn't ready (rare, but has happened) or
running a lot over time. Ask for the ball 'back' when everyone has spoken, and put it in a safe place to
use again.
Stick to the imaginary ball – don't try using a physical one, as it creates a totally different dynamic.
This activity builds a positive group dynamic. Theoretical background: Martin Buber: in order to
create a 'We', we first need to create 'I-Thou' relationships within the group.
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Arrival into space
Learning Outcomes: Competence 2: Working with people.
Further Outcomes: Landing, creating a sense of safety.

Time: 15 minutes
Group Size: As many as can walk comfortably in the room.
Experience level of the facilitator: 1 – Self-explanatory, no special experience needed
Physical Trust needed: 1 – No physical trust is needed
Mental Trust needed: 1 – No mental trust is needed
Level of Activation: Activating and Calming
Resources: None
Optional: Loudspeakers, music on computer / phone

Activity Description:
This activity helps participants to arrive into the (physical and mental) space and so creating a sense
of safety for them.
First of all, we need to arrive to the physical space. Ask participants to start walking around in the
room, while paying attention to the details of the room they are in. (If you want, you can play music
during this part of the activity.)
Then pay attention to themselves, how they are feeling at the moment. Finally they pay attention to
the others.
Introduce some playful activities while walking.

Instruction to Participants:
Let’s start walking in the room. Pay attention to this space. If something draws your attention, go
there and discover it.
Now focus your attention to yourself. How do you feel at the moment? You can move your arms, you
can stretch if it feels good.
Now look up and pay attention to the other people in the room. First just look at them. Then you can
also greet them, with a smile, or a light touch.
…
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Now, the speed of your walk is number 5. Change your speed according to the number I say. Now
walk in the speed of 7! 9! 10! Now back to 5. 3. 1. …
…
Now if I say “Clap”, you need to jump. (practising) If I say “Jump”, you clap. (practising both). If I say
“Move”, you stop (practising). If I say “Stop”, you start moving. (Practising all four). You can add extra
elements.)

Assessment: Note to Facilitators: -
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Introduction in pairs
Learning Outcomes: Competence 2: Working with people.
Further Outcomes: Getting to know each other.

Time: 10 minutes
Group Size: Any
Experience level of the facilitator: 1 – Self-explanatory, no special experience needed
Physical Trust needed: 1 – No physical trust is needed
Mental Trust needed: 1 – No mental trust is needed.
This is where you create it.

Level of Activation: Neutral
Resources: None
Activity Description:
Ask people to walk around in the room. When you signal it, everyone turns to the person they are
the closest to and discuss a question you give for 2 minutes (you can ask them also that one person
talks for one minute, and then they change). Signal when the time is over.
When they are finished, they continue walking around, and then at your signal they stop again and
turn to another person to discuss a next question you give. They can go 3-4 rounds.

Instruction to Participants:
Start walking in the room. When I clap, stop, and turn to the person who is the closest to you. You
have two minutes to discuss the question (*). I will tell you when the two minutes is over, then
continue walking. When I clap again, find a new partner to discuss the next question. We will have 3
rounds of this.

Assessment: Note to Facilitators:
* You can add any questions you feel appropriate. The point is to break the ice and create connection
between people. You can also introduce the topic of your course. Some examples are:
- How did you arrive here?
- What is your profession?
- What is your connection to transformative learning?
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Competence tree
Learning Outcomes: Competence 4: Riding complexity / Competence 6: Pedagogy
Time: 15 minutes
Group Size: Any
Experience level of the facilitator: 1 – Self-explanatory, no special experience needed.
You should be familiar with the model to be able to introduce it.

Physical Trust needed: 1 – No physical trust is needed
Mental Trust needed: 1 – No mental trust is needed
Level of Activation: Neutral
Resources: A large flipchart with the Competence tree drawn on it. Post its and markers. Possibly
handouts to the participants.

Activity Description:
This activity offers a framework for the whole training program for participants to monitor their
learning journey throughout the training/workshop.
As a preparation, draw a tree on a flipchart with six branches. Write a name of a competence from
the Competence framework on each branch. Explain shortly each competence to the participants in a
plenary session, and answer questions if necessary.
Ask participants to keep in mind this Competence tree during the program so they can monitor their
learning. Once they notice they have learnt something regarding one or more of the competences,
ask them to write it on a post it and stick it to the appropriate branch on the drawing. As the trainer,
you yourself can refer to the tree throughout the program and out post its.

Instruction to Participants:
We have a complex program ahead of us, and possibly we will touch on all these competences. Keep
in mind this model, and once you notice that you have learnt something or have a new insight on one
or more of these competences, write it on a post it and stick it to the appropriate branch. We will
have a look at it at the end of our program to see our learning journeys. You can write them in
breaks, or even during the activity, if it is not disturbing the program.
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Assessment:
The number of post its by the end of the program is a good indication on how engaged participants
were with this activity.

Note to Facilitators:
You should also put out some post its, as examples, especially at the beginning of the program,
and/or you clearly want to address one or more of the competences connected to the activities.

You can see a version of the competence tree on the following picture:
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Collective Storytelling
Learning Outcomes: Competence 1: Self-knowledge.
Further Outcomes: Creating the group’s own, common story, strengthening identity.

Time: 1,5-2 hours
Group Size: Max 12 people / Small groups of 5-7
Experience level of the facilitator: 1 – Self-explanatory, no special experience needed
Physical Trust needed: 1 – No physical trust is needed
Mental Trust needed: 2 – Some mental trust is needed.
Level of Activation: Neutral
Resources: Post its / small pieces of paper; a large paper per group (flipchart)
Activity Description:
This activity serves two purposes: it gives a chance for participants at the beginning of the program
to get to know each other better through personal stories and ultimately to create their group’s own
story, as well as for people to reflect on important events in their life and so better know themselves.

Preparation:
Prepare a space with a timeline that has enough space for covering several decades. Make a note of
the timeframes (the 70s, the 80s, etc.). It can be on the ground, you can put out some flipchart
papers next to each other to write. You can also use the wall. If you work with several smaller groups,
prepare as many stations as many groups you have.

Description:
Ask each participant to think about relevant events/influences in their life that in some way
contributed to them being here, in this moment. Make note of the 3-5 most important ones on
separate post-its. Everybody is free to interpret this as they like (e.g. „When I was born”; „When I
spent a year abroad”; „The birth of my first child”; „When I read about this program online”; etc.).
When everybody prepared their notes, ask the group to come back together by the previously
prepared timeline. Ask them to stick their post-its to the relevant time (e.g. „I was born” – to 1977 (if
s/he was born in 1977; „The birth of my first child” – to 1990, etc.). Once everybody placed their
20

notes at the right time, go to the first one chronologically, and ask the person whose note it is to
describe that event/influence shortly and explain why it is relevant and how it contributed to
him/her coming to this program. It can be very pragmatic (e.g. „I heard about this program from my
boss last month”) or more long-term (e.g. „When I was abroad I got to know a lot of international
people and ever since I love coming to international training camps.”), or even spiritual (e.g. „When I
was born, the energy that I am was created, and this pack of energy still goes on and finds its
connections…”). When the first person finished explaining his/her note, move to the next one
chronologically and so on. Everybody will speak as many times as many notes he/she wrote.
…
When everyone finished sharing their stories, close up the activity that pointing out how the groups
own story is created through everyone’s individual presence and experience. Connect the activity to
narrative identity: one way to think of our identity is to tell the story of our life. By choosing
important elements from our life, we continuously recreate ourselves. Point out that these stories
shape how we think about ourselves.

Instruction to Participants:
Now we are going to create our group’s own story. This may take a long time, so make sure you have
all you need to be comfortable for the next two hours.
First everyone will have 15 minutes to prepare by themselves, then the groups comes back together
for sharing. You prepare by thinking about your own life: think of important events in your life that
bought you here, to this moment, to this place. It may have been for example a trip that changed
your way of thinking, a discussion with your colleague, a book you read. It’s up to you to decide – just
choose those that you are comfortable with sharing with the group. Write each of these events on a
post it paper. If you have several, choose maximum five events that you want to share with the
group. You can find your own spot you feel happy working at. When you are ready, come back to the
circle and place your chosen post it-s on the timeline in the middle. You have 15 minutes.
…
Now that everyone is ready, let’s see our group’s story. We will move chronologically, post it by post
it – so the person who wrote about the event that happened the earliest will start, then we move on
to the next one. Please be conscious of the time, we have 90 minutes for this session altogether, and
we need time for every event that is here on the timeline. This means there is 2-3 minutes max for
every story (adjust the timing according to the group size). Also, be respectful with each other – it is
everyone’s own story. If everything is clear, we can start.

Assessment:
At the end of the session, ask the group how they found the activity. Ask them about what it was like
to choose the most important stories, and how it was to share them with the group. Most probably
people will have positive experiences during this activity, as it strengthens one’s sense of identity to
recreate their own life story.
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Note to Facilitators:
Usually this activity takes a long time, as people get into the rhythm of sharing their story. Because of
this, limit the number of notes for everyone, and also ask everyone to limit themselves when sharing,
being mindful of the time. Ask everyone to respect their peers when they are talking, don’t judge
each other, as everyone is sharing his/her own, personal story. Also, note to participants that it may
take a long time until everybody is finished, so they should prepare for paying attention for a long
time, bring water, chairs with them, etc.
If the group is larger than 12 people, it is better to split them into smaller groups of 5-7. This way
people can speak more freely without the pressure of time and the activity doesn’t run too long so
people lose their ability to concentrate.
You can change the instructions to fit your purpose better. If you are working with the topic of
transformation, you can ask the group members to think specifically about transformative moments
in their life – this way you can introduce the theme of your program as well.
Usually at the beginning of the timeline there are fewer notes, and getting closer to recent times, the
space gets more crowded, people’s individual stories start to merge with each other. By the end, we
can see how the group’s collective story is formed by incorporating each individual’s story.
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Animal Cards
Learning Outcomes: Competence 2: Working with people / Competence 1: Self-knowledge
Time: 20 minutes
Group Size: Any
Experience level of the facilitator: 1 – Self-explanatory, no special experience needed
Physical Trust needed: 1 – No physical trust is needed
Mental Trust needed: 2 – Some mental trust is needed.
Level of Activation: Neutral
Resources: A pack of cards with different animals on it, e.g. Tarot cards.
Activity Description:
This activity is a good way for introductions and recognizing the different qualities each participant
brings to the group. It also helps people navigate their own intentions for the training / workshop.
Lay out a pack of animal cards with the pictures up. Ask everyone to choose one that they feel
connected to in the present moment.
Once everyone chooses, ask people to start walking around the room with their cards in front of
themselves (so that others can see the picture. Ask them that when they meet someone, look at
each other’s card and offer their first impressions of the animal they see (not the person, but the
animal!). Once both shared their impressions, they can continue walking to find another person, with
whom they repeat the sharing. Do 3-4 rounds of this.
After, ask the group to sit down in a circle and ask them what it was like for them, of they had some
interesting insight on their animal, and how it relates to them as a person. Ask them also what is the
quality of that animal that they want to bring with themselves to the program, and that they can
offer to the group.

Instruction to Participants:
Look at the cards. Choose an animal, that you feel connected to now.
Walk around the room with your card facing forward. When you meet someone, look at that
person’s card and share your first impressions about that animal. You don’t have to connect it to the
person you talk to, just pay attention to what that animal brings up in your mind. Share with each
other, then you can continue walking and find a new pair, with whom you repeat this.
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Now come back to the circle. Is there anything you heard that you found interesting and/or relevant
to yourself?
What is the quality of your chosen animal that you bring to the group and the program?

Assessment: Note to Facilitators: -
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Deep listening
Learning Outcomes: Competence 1: Self-knowledge
Competence 2: Working with people / Competence 5: Flow / Competence 3: Envisioning /
Competence 4: Riding complexity / Competence 6: Pedagogy

Time: 60 minutes
Introduction + personal work: 20-30 minutes. Listen to each other: 10-15 minutes per person (in 2s
or 3s, so from 20 to 45 mins). Telling about the experience in plenary: 15 mins.

Group Size: Any
Divide the group to pairs / groups of 3s

Experience level of the facilitator: 3 – You should have a routine in this method as a participant
OR have the skills of a professional facilitator

Physical Trust needed: 1 – No physical trust is needed.
Mental Trust needed: 3 – A high level of mental trust is needed.
Level of Activation: Calming and Activating.
Resources: None
(Helpful if participants have paper and pencil.)

Activity Description:
Introduction
A Deep Listening exercise is a way for participants to discover the different futures they hold inside.
Each of us holds more than one picture of the future, and some of them can be contradictory.
There are three different kinds of futures:
 Hopes
 Fears
 Expectations
Warren Ziegler (the originator of Deep Listening) says: “Change is not something we plan. It happens
when there is a reasonable balance between dissatisfaction and hope.” In this light, it becomes clear
that it is not only or even primarily a rational intellectual exercise: until feelings and beliefs are
engaged, future works tend to remain sterile.
When your expectations are aligned with your fears, you have no energy to move/change.
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When your expectations are aligned with your hopes, you have no motivation to take action; you
only need to wait.
To start with an exercise like this it’s very important to be clear on what you are going to do and to
invite them into participating. The participants and you need to feel that there is space for not
participating.
If you are planning on having them share their visualisation afterwards, have them create duo’s or
trio’s before the start.
a
Preparation
Before starting deep listening each participant prepares a question to which s/he would like to have
an answer during deep listening.
 Give them a ‘starter’ question that meets the criteria: non-judgmental, not ‘leading’, central
to the topic. In this case, a starter question could be “Considering the future: what are some
of the images I carry within myself?”.
 From this starter, invite each participant to either simply accept, or to rephrase, or if
appropriate to translate, so that the question really resonates with them.
 If a participant urgently needs to ask him/herself a different question, so be it.
b
Inner silence
Give the participants the chance to go into a space of inner silence. Some will have their own
meditation practices, for others, it will help to guide them. More about this is included in the video.
c
Ask the question
When they have gone into the space of silence, they drop their own question into the silent space
and see/experience/feel what comes up. Let it come up, notice it and ask again, in case something
else is waiting. Make notes during and/or after.
d
Deep listen to another person’s account
In the prepared pairs or trios, take it in turns to speak while the other(s) deep listen. Make sure
participants realize that this - like the whole exercise - is an invitation; they should say only what they
feel comfortable saying.

Instruction to Participants:
(The script of this Guided meditation is developed by Marilyn Mehlmann.)
a
The place of inner silence
As for Step 1b above.
b
Guiding the journey
Take note of your own breathing, hear the sound it makes.. You are hearing another similar sound a
bit further away.. It’s a hot air balloon… look for it..
It is a hot air balloon with a basket, climb into the basket, it will take you to your preferred future.
If you want to look up & outside you may see what you are passing.
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c
Arriving in your preferred future
You land gently in your preferred future, pay attention to everything you see, hear, smell, notice.
Get out of the basket. Look around, walk around.
What else do you see… hear…. Smell? Are there buildings?
Are there people around…? Would you like to talk to them? You can ask them questions.
d
Coming home (about 15-20 minutes later)
It’s time to say goodbye… Go back to where you left the balloon, get back into the basket and fly
back.
If you look down, you may see something of the terrain you crossed to get to your future.
Land gently in your present reality.
Welcome back! Remember this future place is always there and you can revisit.
Little tips:
 Invite the participants at the beginning to take notes during the exercise.
 Be aware that if the first question you formulate is narrow, then the permission to
rephrase is indispensable. If it is fuzzy enough to mean all things to all people,
explicitly allowing them to change the question will be less important – and may just
slow the whole suggestive process down.
 Be aware that you do not suggest anything to the participants about what they
experience in their futures.
 Try to keep a fairly level voice volume (quite high) during the visualisation.
e
Sharing in pairs/trios
Invitation to share their visualisation about the future in pairs or trios. Sharing can help participants
clarify their visions and look at details. This is a space for deep listening, not for dialogue or
conversation, and should thus not demand too much time. Each participant should say only what
he/she feels comfortable to say. Each speaker should have a given number of minutes (for instance,
10). If s/he stops speaking before the end of that time, the pair/trio remains together listening to the
silence until the signal is given to change roles.
There are three roles:
 The speaker
 The listener
 The observer
f
Summarize & share in the big group & synthesise
This is one example, taken from the method Enspirited Envisioning (Warren Ziegler).
 Invite them to ‘summarize’ their visualisations on an A3 paper. Create a gallery with them in
the space.
 Invite everybody to discover each other's desired futures. Once they had the time for
discovery, ask them to write their name on the future(s) of others they could imagine /would
like to live in. This way they are creating clusters.
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Once the clusters are there, create a space for small group dialogue. Have them further
discover what the elements are that they can agree on, being part of their common values
and wishes for the future.

An alternative to clustering could be to pick out common elements / topics of the drafted futures and
invite participants to work on these topics in small groups of their own choosing. It is important that
the process of picking out common elements is transparent, so that participants can propose
amendments. In a large group, the common elements can be posted on walls (for instance during a
break) and participants are invited to go to the element of most interest to them.

Assessment:
The quality of the silence. Plenary contributions afterwards.

Note to Facilitators:
If you are doing this online, turn off the cameras.
It comes as a surprise to many people that our beliefs, thoughts and feelings can be safely parked
until needed. We don’t have to allow them to drive us endlessly round and round the same circuit.
Why should we want to park? Well, let’s take a look at feelings. Emotions, like money and many
other things in life, are magnificent servants and tyrannical masters. My feelings tell me that
something is going on, and can help me understand and empathize with other people. They also can
give me energy – or steal it.
Any situation can trigger feelings, positive or negative. They come in waves: first an emotional
response to the actual situation, then a wave of fossil feelings (“This has happened to me before”),
then often feelings about the feelings (“Darn, now I got upset again, why do I do that?”).

Feelings about feelings
The second- and third-wave feelings are generally energy-stealers. They also can cause problems in a
relationship because when I act them out, they can be difficult for the other person to understand.
For example:
When I was a child, I was taught that girls are not supposed to be angry. At an important
meeting a bunch of men tell me my project has been cancelled, just after I was asked to
put in overtime to get it on track (which I did). I get really angry. What do I do? Burst
into tears. The men are embarrassed but reinforced in their belief that women are
hysterical. I get even more angry at myself for crying. And so on.
Maybe your mother dies, and you know you’re supposed to be very sad. However you actually feel
numb rather than sad, you can’t find your grief. You feel guilty about not grieving. Someone else is
crying. You get irritated because of your guilt, and snap at the other person. What a mess!
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Fossil feelings
An example:
I’m in a hurry and someone cuts in ahead of me in a queue. When I was a child, my
younger brother always got in ahead, and I was never allowed to complain because I
was supposed to be more grown-up. The suppressed, fossil feelings from my childhood
well up inside me and I scream abuse at the person who just cut in ahead of me –
somehow, it was just the last straw.
The triggers that unleash fossil feelings are one of our tools for locating sub-personalities.

Overreaction doesn't do the job
When we overreact because of fossil or secondary feelings, we don’t get the response from other
people that we would like and hope for. Instead of being willing to talk about what is troubling us,
they may withdraw or become aggressive. When we learn to park our feelings, we give ourselves a
chance to sort out the different kinds.
There’s nothing wrong with anger, or sadness, or any other feeling; the art is, to understand which
feeling is the emotional response to the actual situation, and to express it in an appropriate way. One
very good way is to make an “I” statement. And the key to that is to take a deep breath before saying
anything.
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Draw your Timeline
Learning Outcomes: Competence 3: Envisioning
Time: 50 minutes
Group Size: Any
Individual work and participants divided in groups of 3

Experience level of the facilitator: 1 – Self-explanatory, no special experience needed
Physical Trust needed: 1 – No physical trust needed
Mental Trust needed: 2 – Some mental trust is needed
Level of Activation: Neutral
Resources: Papers, colourful pens, pencils
Activity Description:
The aim of the activity is to support participants in clarifying for themselves what they want to
achieve (professionally) in the future and sharing their intention with others.
Ask participants to spend some time thinking through what are the things they wish to achieve
professionally in the future. Give them blank papers and colourful pens, pencils, etc., and ask them to
draw their own timeline – put on the paper some of the most important elements of their desired
future.
They can be creative in depicting their intentions for their professional future. Encourage them to
use different colours to express their emotions related to each elements, use symbols, drawings, etc.
Ask them to be as specific as possible. Give them about 15-20 minutes for drawing.
Once they are ready, put them in groups of 3. They will have another 20-30 minutes to share their
drawings and accordingly their intentions for the future with each other. The listeners are asked to
be respectful and supportive. They can have a discussion about those, but the intention of this
segment is to share and be listened to. (In other words: don’t go into coaching sessions on how to
achieve that future!)
Once the groups finished sharing, get people back together and ask them if they wish to share their
experiences in the large circle.
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Instruction to Participants:
You will have some time now to think through what is it that you want to achieve in your
professional life in the future. We all have our wishes, dreams we want to achieve, and now you will
have the time needed to clarify these goals for yourself.
Take a piece of paper and draw a timeline about your professional future: depict the things you
would like to see come into fruition. Try to be as specific as possible. You will have 15 minutes for
this.
Once you are ready, get into groups of threes, and share your timelines with your group members.
Be respectful with each other, and feel free to ask questions to help your understanding.
…
Now come back to the circle. Is there anyone who would like to share with us now some ideas,
thoughts, experiences that arose during the drawing and / or sharing?

Assessment:
Ask feedback from participants about this activity.

Note to Facilitators: -
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Mask Making
Learning Outcomes: Competence 1: Self-knowledge
Time: Approximately 180 minutes







Introduction and explanation: 10 minutes
Meditation: 20 minute
Mask making: 45 minutes, individual work
Presentation: 5 min per participant (3 min on the stage)
Wrap-up: 10 minutes
Journaling: 20 minutes

Group Size: Up to 20 people
The greatest benefit of the activity is to provide a floor for everyone to be seen. If the group is larger
than 20 participants, the activity will be much too long and might be considered as an evening
activity.

Experience level of the facilitator: 3 – You should have a routine in this method as a participant
OR have the skills of a professional facilitator

Physical Trust needed: 2 – Some physical trust is needed
Mental Trust needed: 3 – A high level of mental trust is needed
Level of Activation: Activating
Resources: Different kinds and sizes of paper; washi tapes; decorative ribbons; feathers; all kinds of
decorative and hobby art materials; colours, felt pens, pens, pencils, etc.; stapler; glue; hot glue;
MUSIC for mask making and walking or performance

Activity Description:
The purpose of the activity is to help participants to present a role of themselves, e.g. main
professional role. Guided meditation or relaxation helps participants to evoke the chosen
subpersonality – choose a method you are comfortable with. In order to “enter into the role”, each
participant create a mask, step into the role (evoke feelings and attitudes that drive that
subpersonality) and present the role to the audience, exaggerating a bit movements and main
characteristics.
There needs to be a stage, to enhance real performance and showing up. Facilitator steps in this part
into a master of ceremonies role, helping each participant to express herself with will and passion.

32

In the closing circle participants share their experiences. Ask them about how was it, being dedicated
to the role and present it proudly to the group? How was it to witness others? Is there any surprise,
any learning about yourself?
To go deeper in self-understanding, participants can be invited to write in their learning journals the
name of their roles/subpersonalities and analyse them: what good the role brings in their lives?
What the role hide/ neglect? When it comes to the stage? Which are main characteristics of the role?
How it is perceived by others?
An alternative is to invite participants to walk around, meet others, talk with them with interest,
even sit and talk longer. In that case, everyone needs to sit with the mask in the closing circle and
they shortly introduce their roles, before sharing their experiences.

Instruction to Participants:
Each of us has many different roles in life. Some of them are so embodied, that we step in them
compulsively, and perform almost in autopilot mode. Their scripts are known, not only to us, and
people can almost predict what we shall say in a particular situation. In professional, everyday
situations, that is usually true: we wear a costume and play a certain role, and that makes our lives
easier and leaves conscious capacity to take care about the content, not so much about appearance.
With this assumption, we would like you to present your main professional role to the group.
You will be guided through a meditation that will help you to find and choose the most appropriate
role to present yourself professionally.
(Guided meditation / relaxation)
Hold onto your chosen role. Imagine it. See how you act in that role, how you feel, how you walk and
talk. Exaggerate it. In order to help yourself to present the role, create a mask that conveys
artistically some main characteristics of the role. Take 45 minutes, use all you need from the
prepared materials, and enjoy playing.
Do not talk with others. Go deeper in your role, enhance it, embody it. Envision yourself on the stage
of your life, playing it wholeheartedly.
…
Coming back, you all have your masks. Now the stage is yours: present yourself proudly, in your role,
in your mask to us!

Assessment:
The main learning outcome is to name one of your professional roles, and understand it better,
recognize its characteristics, and present them to others, with clarity and pride: “That is my chosen
professional role, I want to be recognised as *.”
The question about authenticity and how would it be to live without the mask, and could the role be
fulfilled if a person is “naked”, might be “take away” or lead to next activity.
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Note to Facilitators:
The activity is based on the concept of subpersonalities and four (out of ten) psychological law
according to Roberto Assagioli:
Law I—Images or mental pictures and ideas tend to produce the physical conditions and the
external acts that correspond to them.
Law II—Attitudes, movements, and actions tend to evoke corresponding images and ideas;
these, in turn (according to the next law) evoke or intensify corresponding emotions and
feelings.
Law III—Ideas and images tend to awaken emotions and feelings that correspond to them.
Law IV—Emotions and impressions tend to awaken and intensify ideas and images that
correspond to or are associated with them
/Roberto Assagioli: The Act of Will/

The purpose of this activity needs to be very clearly defined and explained, and participants need to
be gently invited into it. It is much better not to participate at all, then to suck the energy. There is
no room for observers.
The level of energy needs to be carefully managed. Too many people can create too long
performances. Dynamic moderation of the mask presentation is crucial.
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Building blocks
Learning Outcomes: Competence 3: Envisioning
Time: 1,5 - 2hrs
It depends on how many people you will put in groups.

Group Size: min 2
max - depends on the materials you can provide and the space in which you can conduct the activity

Experience level of the facilitator: 2 – You should have taken part in a setting using this method
OR have some experience in facilitation

Physical Trust needed: 2 – Some physical trust is needed
Mental Trust needed: 2 – Some mental trust is needed
Level of Activation: Activating
Resources: Timer; lots of building materials; music
Activity Description:
Author: Neža Krek
The purpose of this activity is to help people envision what needs to become, change, stop in a
playful setting. You can focus it on project progress or any other topic you'd like the participants to
envision.
Participants are given several „building stations”, where they can build models of their projects in its
present state and then a version of it in the future. They have the opportunity to share their ideas
with their group members.
The modelling is inspired by Lego Serious Play principles.

Instruction to Participants:
Sit at the pile of building material that sparks most curiosity in you. Max 3-4 people at each pile.
…
Now think about your project.
Build a model that will help you explain how your project looks like today.
You will have about 10 mins for the building. This is an individual building from the same pile than
your group. There will be time to share thoughts later.
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(calming and joyful music works really well here)
…
Start rounding off your building efforts. And move into telling about your project as it is today to your
group. Each person will have 5 mins to share. You will hear the bell to know you need to move to the
next model.
(handy if all the groups are equally sized)
…
Now I invite you to build another model (keep the original one). This one is a model of your project
on the day xyz when you will present it to all of the participants online. (Or: when it is finished.)
(Give them 7-10 mins for building)
…
This time, sharing will go a bit differently: look at both of your models and share what you
see/observe/assume needs to happen for your project to get to the finished (ideal? - some people
have trouble with this word) phase. Each person will have about 10 mins to share.
The observers: Feel free to ask questions, be curious. The speaker: ask questions, for help, or
feedback. Be as specific as possible with what you need.
…
Sharing back in the big circle: what was your experience? What was surprising? What was new or
confirmed?

Assessment: Note to Facilitators:
Prepare piles of LEGO, Duplo, Kapla, or other 'building material" - that could also be as simple as
loads of random stuff lying around your house.
The important part is: A LOT!
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Silent nature walk
Learning Outcomes: Competence 1: Self-knowledge
Time: 3 hours – or longer
Group Size: Any
Experience level of the facilitator: 3 – You should have a routine in this method as a participant
OR have the skills of a professional facilitator

Physical Trust needed: 2 – Some physical trust is needed
Mental Trust needed: 3 – A high level of mental trust is needed
Level of Activation: Calming
Resources: Natural environment; Optional: Decoration elements (e.g. candles, rocks), little gifts
Activity Description:
The core of this activity is individually defining a current question in one’s life, and finding answers
during a silent, individual walk in nature. Several different variations of this activity exist, in very
different contexts. A version of it is called VisionQuest – which is based on a very specific
methodology in a longer time frame. If you want to use this, we advise to learn about it more deeply
before practicing it. Originally a vision quest was a rite of passage in some Native American cultures,
and as it was transferred to different contexts, some practices today are very different from these
roots. In this session we are offering an activity that is inspired by vision quests, but are much simpler
and can be used in workshops or training courses.
The purpose of this exercise is to provide space for intuition, tapping into the unseen wisdom that is
there around us, deeply connecting to nature while directing ones attention inside, trying to find
answers to a question. The majority of this activity is individual, and in silence – therefore it is often
very different from the usually „louder” training activities. Prepare the group for this experience.
There are two parts to this activity: the walk itself, and reflection afterwards. You can find an
example for a reflection here, but you can use different techniques to reflect.
Preparation:
This activity needs a natural environment, so choose to do it if you venue is around a forest, a lake,
etc. As it is important that participants can spend this time with themselves, it is not ideal in a city
environment, even if at a park.
Prepare the space as you see it fit. You can strengthen the ritualistic vibe by placing some candles at
the space and by collecting natural elements beforehand (rocks, branches, etc.) and arranging them.
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Description:
1. Define a question (10 minutes). Ask people to be by themselves for around 10 minutes and ask
themselves what is a question that is current in their life, that they are maybe struggling with or feel
like they need an answer or inspiration. Encourage them to „dig deep” – to find relevant questions.
First some people might think of a life situation – encourage them to form a question about it.
Optional: After the individual question-defining, you can pair people to give them a chance to define
the question even clearer. Ask each pairs to spend 15 minutes on each questions – the person whose
question it is describes the situation and what thoughts and emotions s/he has about it, while the
other listens and helps to define it clearer (it is important that we are not giving any advices at this
point! The purpose of this part is to define the question better, not to find solutions or answers.)
2. Sending people off. Once everyone is clear about their questions, the trainer sends people off. You
might need to take e little break, so people can change their clothes, find their shoes, etc. First tell
them by which time they should get back – everyone is in charge of their time. Tell them to use this
walk to find answers to their question – look at nature around them for inspiration.
People can leave one by one to their walk. Prepare a symbolic gate, a threshold – once they cross it,
they stay silent, they are on their own journey. Be there at the gate and greet everyone individually
when they are leaving. Greet them the way you see it fit – by a hug, by saying good luck, by giving
them a small gift.
3. Walk in nature (1-2 hours). People are outside by themselves, the trainer waits for them.
4. Arriving back. Participants are probably going to arrive back at different times. Wait for everyone
to come back (stay in silence while waiting) and then break the silence together by a small ritual. As
people spent a lot of time by themselves, it might be difficult for some to suddenly talk. Therefore
first the group is still silent, and everyone is invited to share a gesture with the group, that shows
how they are at the moment. Once everyone shared, ask people to start walking around the space
and move the way they feel comfortable, the way their body wants to move. After a minute,
encourage them to add noises, sounds to their movement as well. After a while, there is a good
chance that there will be lots of noises!
Variation: You can also break the silence by standing in a circle. You encourage people to make a
noise that feels comfortable for them in that moment. Everyone can join in at any time with their
own noise. You can start if needed.
After breaking the silence it’s good to have a little break – people might need the restroom, and also
those who need some more time for transition can stay with themselves for some minutes still.
5. Reflection – sharing. After the break, gather the groups again. Ask them to find a pair they are
comfortable with sharing. Tell them they are going to be each other’s mirror. They spend 15 minutes
on each person’s experiences. First one shares his/her impressions from the walk, while the other
silently listens (10 minutes). Next the listener mirrors back what s/he heard, while the other person
silently listens (5 minutes). After this, they change roles and repeat the reflection session.
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6. Common reflection. Gather the group once more together and ask if anyone would like to share
how this activity was for them.

Instruction to Participants:
Now you are going to have plenty of time to spend with yourself, your questions. You are going to
spend around 1,5-2 hours outside, so before leaving, make sure have the right clothes and have
everything you need with you for that time (water, shoes, etc.).
First of all, you need to find the question you want to work with. You have ten minutes now, to listen
to yourself. Choose a spot close by and ask yourself the question: What is alive in me right now?
What is a question that current in my life? It can be anything – pay attention to yourself. Once you
defined your question, come back here.
…
So your journey starts now. You are going to leave one by one. Once you feel ready, come to this
„gate”. Once you cross this threshold you started your quest. Please be silent during this time. It is
okay, if you see others, but don’t communicate with them – this is a time everyone can spend with
themselves. While you are walking, look around yourself. Your question might echo within, or maybe
you won’t think about it at all. That is all right. Look around yourself, see the nature around you and
let it give you inspiration and help you to find intuition, to find your answers. Listen to what nature’s
wisdom tells you.
You are going to have 2 hours (adjust the time if needed) to be outside. Please be back here at …
o’clock. We are going to wait for everyone before continuing. While we are waiting, please stay in
silence. If everything is clear, we can start. Have a good journey!
…
Now we are all back. Stand in a circle, still silent, and look around this group of people. You all have
been on your individual journeys. As you are standing here, let your mind go back to your walk, you
can even close your eyes. Once you feel ready, show us through a bodily gesture what is alive in you
at the moment.
…
Thank you everyone. Now let’s move a little. Start walking in this space, in the rhythm you feel
comfortable. Listen to your body, it is also part of nature: move the way it feels good. Slow, fast,
walking, crawling, jumping… it is all good. … Now you can also accompany your movements with a
sound. What is coming out? Let yourself make a noise. … Thank you, now we have a 5 minutes break
before continuing.
…
Before the break, you all shared by movements and by sound. Now we are coming back to the world
of words. Please find a pair with whom you feel comfortable sharing. … You are going to be each
other’s mirrors. First one of you will start sharing, you will have 10 minutes. Tell your partner what
were your impressions during your walk, what stood out, if anything. What was your question? Did
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you have any inspiration? Share as much as you feel comfortable with. While you are sharing, your
partner listens quietly. You are going to be the mirror. You will have 5 minutes for this. Say back to
your partner what you have heard from him/her. You are a mirror, which means, your only role is to
reflect back the other person. You don’t judge, you don’t interpret. Once the time is up, you are
going to change roles and the former mirror is going to share. If it is clear, you can start now.
…
Come back to circle please. We arrived to end of this activity. Is there anyone who would like to
share their experiences to this larger group?

Assessment: Note to Facilitators:
It is best to use this activity in the middle / around the end of a longer training course, as by that time
participants have been exposed to many different experiences, and this time alone can give them the
opportunity for integration.
Be aware that some people are not comfortable with being alone in nature – if this happens, it is
important not to force someone out against their will. You can encourage them to still go on a walk,
not too far away.
People are going to arrive back in different times. As it is important to break the silence together,
think of an activity they can do by themselves while waiting for the others, in silence (for example
they can draw fractals – see the following activity). Choose an activity that doesn’t need conscious
thinking – so that people can stay in a semi-meditative, relaxed state.
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Fractal drawing
Learning Outcomes: Competence 4: Riding complexity
Time: 1-3 hours (for the whole drawing. Participants can take it away to finish in their own time,
then it can be less time in the program.)

Group Size: Any
Experience level of the facilitator: 1 – Self-explanatory, no special experience needed
Physical Trust needed: 1 – No physical trust needed
Mental Trust needed: 3 – A high level of mental trust is needed
Level of Activation: Calming
Resources: White A4 paper, landscape; a black marker pen (the 0.3-0.7 mm); minimum of 24
different coloured pencils in a box or a sack; timer

Activity Description:
Author: Jasenka Gojšić
Original author: Tanzilija Zakirovna Polujahtova
The original purpose of this activity is to reveal and change inner patterns through contour and colours
through art therapy.
The purpose in a workshop context is to slow down, go inside, it is a meditative activity.
Participants are invited to draw a „fractal” (a continuous line on a blank sheet of paper), then colour it,
while in a meditative state of mind.

Instruction to Participants:
Preparation:
Lay a white paper, A4, front of you, landscape orientation.
Prepare a black marker. Prepare Timer on your mobile at 1 minute.
Calm down. Close your eyes. Take three deep breaths. When ready, take the marker and start the
timer.
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Couture:
With eyes closed, draw a continuous line on the paper for a minute. You can use any kind of line
(straight, curved, spiral). If your line crosses a paper border, just put the marker back on the paper
and continue drawing, till the alarm.
Open your eyes.
Connect all ends of lines with nearest line cross.
Colouring:
The rest of the exercise is colouring.
Take a random colour from the box or the sack. Fill at least 12 fields, widely dispersed, with each of
the first three colours. For the rest of the time, each taken colour pencil needs to be used at least for
a filed. After colouring, put the pen back into the box or sack. If you take the same colour more than
once, use it. There is a resonance between your energy and colours.
Take care not to colour neighbour fields with the same colour.

Reflection:
After finishing with colouring, reflect on drawing and experience. Write your insights into your
journal.

Assessment:
You can assess the exercise through the following questions:
-

Is it finished?
Is it tidy?
How does the drawing radiate?

Note to Facilitators:
Do not go into analysing or discussion. Let participants face their inner world manifested through
contour and colours on a paper, and reflect their own impressions in journals.
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Market of landing opportunities
This session addresses Competence 5: Flow, as it reflects on participants’ needs in that particular
moment. In that regard it also addresses Competence 4: Riding complexity – as finding the suitable
activities can be tricky and needs clear overview of the different needs.
As part of the training program, you can offer a session with several parallel activities with different
focuses (the „Market of Landing Opportunities”). As participants may have very different needs in
that moment, this can be very useful indeed – some people may have very specific questions they
need answers to, some might be more interested in theory, while others just need some rest. To
provide this, you need several different co-facilitators of course, to be able to provide parallel
sessions. If you are alone, you can still offer 2 or 3 sessions after each other, so everyone can join in
to the ones they need at the moment. You can also think of activities that don’t need facilitators: for
example create a „caffee”, with table, chairs, coffee, tea, cookies, etc., and invite people who want to
discuss certain topics to sit down there and organize themselves into self-facilitated discussion
groups. Or just chat freely.
You might want to think of what you are offering by thinking of the Competences framework – and
offer activities that each reflect on a separate competence.
In this section, we are going to present the landing opportunities that we used at our training course
with a short summary of each session. An exception is the Master Mind method, which is explained
in detail, as it is very specific.

Transformative learning theory
Competence 6: Pedagogy
If your training program is explicitly about transformative learning, probably many of your
participants will need more information about the theory, or actually the different TL theories
themselves. You need to be prepared in theories if you want to facilitate this session! Get people
who are interested in this together. You can start off by providing a basic explanation (of Mezirow’s
transformative cycle for example), and then ask the group what they think about it, how they see the
connection to their own life or their own practice. If people can connect the theory to practice, or
experiences, they are much more likely to remember it for later on. It can happen, that they are
more interested in a lecture – be as prepared as you can to be able to provide the information they
need. It can also very likely turn into a semi-philosophical discussion, which is great, if that’s what the
group is interested in.
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Facilitation nuggets
Competence 6: Pedagogy / Competence 5: Flow
There might be people in your group who are less experienced facilitator and needs more „basics”
about how to facilitate a group. They might have specific questions or just are generally interested in
your „facilitation nuggets”. Get the people who are interested together and facilitate an open
discussion about facilitation. It is best to give space for people’s question. First ask around who has
specific questions – if there are many, try to group the similar ones, or choose the ones that seem
the most important and fit in the timeframe you have. Offer your own perspective on these issues,
but also encourage the group to share their experiences. Topics like „How do I manage difficult
participants?”, „How do I create a safe space?”, „What exactly is this container function?”, etc. can
come up. Be mindful that this is not a supervision group, so the intention is not to provide personal
support to individual – rather to see what issues need clarification with regards to facilitation.

Visioning
Competence 3: Envisioning
Some people might need further support in planning their visions for their future project. They might
have a good starting point, an idea they want to develop, an issue they want to work with, but don’t
yet see how it would look in practice. For people in this stage, it is useful to spend some more time
on visioning. You can use several methods for that, from a simple (group) discussion through specific
questions (What do you want to achieve? Imagine yourself in a time in the future once you achieved
it.) to going back to building blocks. You can also use your environment: if there is snow outside, go
out with your group and build snowmen that represent the future!

Project management
Competence 4: Riding complexity
If people are already quite clear about what they want to achieve, they might still need support in
how to achieve it – especially if they don’t yet have experiencing in managing projects. This can be a
very practical sessions from an experienced project manager, who can bring the attention to typical
difficulties project managers might face (such as how to handle unexpected situations, how to
manage human relations, how to set up monitoring systems, how to communicate, etc.). Emphasize
the importance of balance between planning and being flexible, as often this is the point people feel
the most stressed.
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Transformative learning in different cultures
Competence 2: Working with people
Leading a discussion about transformative learning in different cultures can be useful for people who
do meet different types of groups with their different needs. Also, contexts can be very different: for
example transformative learning within the frames of the university can be very different to that of a
freelancer facilitator offering workshops based on his/her own intentions. Navigating these different
cultural aspects can be tricky and need discussion where people can share their barriers and through
brainstorming the others can support them in finding solutions, or sharing their own experiences in
that regard.

Coaching
Competence 6: Pedagogy
Some people might have very specific issues, questions, or struggles that they need support with. If
there is a co-facilitator who can give individual coaching sessions, this can be a very useful
opportunity for people. If there is no trained coach in your group, have a look at the Master Mind
activity, which is a peer-coaching method.

Massage
Competence 1: Self-knowledge
Sometimes what people need is just a good massage! It can help people to relax, physically and
mentally and meanwhile integrate their experiences, all they have been through. Physical touch
strengthens the sense of being connected and just creates joy. If you have a co-facilitator who is
comfortable giving massages, don’t miss the opportunity and offer it to people.
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Master Mind
Learning Outcomes: Competence 2: Working with people
Time: 2 hours (with 3 people per group)
20 minutes for checking in and aligning on the purpose of the activity and then roughly 30 minutes
per person in a group + breaks. I would suggest forming groups of 3 or 4 max.

Group Size: Minimum 3, no maximum.
Experience level of the facilitator: 2 – You should have taken part in a setting using this method
OR have some experience in facilitation

Physical Trust needed: 1 – No physical trust needed
Mental Trust needed: 2 – Some mental trust is needed
Level of Activation: Activating
Resources: Post-its OR lots of pieces of paper (A5 or smaller), preferably each participant has 2
colours of post-its at their disposal. No post its? Then use papers and agree on a symbol for questions
(?) and advice (:)) people can easily mark in a corner of the piece of paper.
Working pen for every participant; chairs in circles of 3 (or sitting arrangement of 3), spaced far
enough of each other to minimize disturbance; a bell or any other way to communicate to the
participants they need to move to the next phase flip over with timings and agenda; a timer

Activity Description:
The purpose of this activity is to get projects to the next stage. It harnesses collective wisdom and
helps people contribute to their colleagues/peers' projects. In a team, this is an excellent way to have
people understand where their colleagues stand with their projects.
Explain the whole activity by going through the following flipover content (an example below):
Intention
Desired Outcomes
Agenda
Rules
Roles
Time
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Instruction to Participants:
Intention: The purpose of this activity is to get projects to the next stage.
Desired Outcomes: Within 30 minutes you will have a clear focus on how to go forward with your
project.
Agenda:
what to write on the Notes for the facilitator
flip-over
under
"Agenda"
Speaker: 10 mins

Say something like: "You will speak about your project for a full 10 mins. I
encourage you to speak without having a conversation with the rest of the
team. This is not a conversation but a chance for you to focus and explore.
While the speaker is telling about their project, the listeners will be making
2 types of notes:



on one coloured post its write questions that come up as you listen
on the other coloured post its write advice you have (a website to
checkout, connecting to person xyz, do xyz, stop doing xyz …)

Questions: 5 mins

Here is the time to offer questions to the speaker. This is NOT the time to
answer them. They are to help the speaker deepen the understanding of
their project.

Check-up: 5 mins

Here, we will check-up with the speaker: based on the questions you have
been offered - is your group going in the right direction or do they need to
course-correct so you will get the advice you are looking for?
(NOTE: >>> many times the speaker says yes - in that case, you can allocate
all the remaining time from the check-up phase to the advice phase)

Receiving advice: 5 Here you will receive pieces of advice your colleagues will give you in
mins
regards to your project.
Now, you will receive all the post its form your colleagues (with questions
and advice - yumm, what a goody bag)
Formulating
your Now it's time for you to formulate 3 next steps you want to commit to until
next steps: 5 mins
the next time we meet.
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Break
Rinse and repeat with a different speaker in the focus

Roles:
Facilitator: I will be the timekeeper. You will hear this
Speaker: talks about their project.
Listeners; while listening, you are making 2 types of notes (each on their own colour post'-it):
questions and pieces of advice

Rules:
Invitation: be open to advice. And know that advice here is given as a gift. Gentle reminder: With the
gift, you can do 3 things: take it, throw it away, or put it in the pocket for later. When receiving
advice in this activity, restrain from apologizing or defending.
When giving advice, be gentle and swift.
When your time as the speaker is over, you stop talking. What has been said, has been said.
When you talk and get stuck, stay with the silence. The magic happens at the end of the words.

Time: from … to …

Assessment: Note to Facilitators:
People will try to talk more. Gently remind them to keep the time.
Don't forget a break! Get them to move during the break, otherwise they will keep on talking and
then get into a dip afterwards.
Write the IDO ARRT on a flip-over and make it your own.
In the advice phase: people will get into resistance if not prepared and opened for receiving advice.
In the next steps phase people will give themselves too big of steps to do, or they will be
subconsciously avoiding making them concrete. Help them!
Timing and sticking to the timing is crucial for this activity.
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Open arena
As mentioned before, it is worth looking at the training program in terms of it being a co-creation
process, a sin building on the experiences of the participants. As in our case the participants were
experienced facilitators, with their own well of knowledge of different methods –we definitely
wanted to include them, to share what they have! We can always learn from each other, and
especially in the transformative learning context, the group leader is in a facilitator role, as opposed
to a teacher role.
Therefore we have dedicated two entire sessions for „Open arena”: the facilitator group presented
the space for participants to sign up if they had something to share. It could be either for their own
future selves (they wanted to try facilitating a session in a safe environment) or for other future
selves (they were very experienced in something and felt it can be useful for others. When we got
several offers, every other participant could sign up for the session they were the most interested in.
This session is very much based on the paticipants’ own experience. Some of the topics we had
worked with were: The Hero’s Journey, Ethical questions of transformative learning – discussion,
Transformation in the formal educational context – discussion, Forum Theatre workshop, etc.
Encourage your participants to be brave and offer!
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Creating a Mandala
At the end of the training program, it is good to introduce a „ritual”, an activity where participants
can spend some time in silence, creating, implying the sense of being part of something „bigger”.
According to your (and your group’s) comfort level, you can emphasize spiritual elements. Of course,
some of these activities need special knowledge to be able to facilitate. The following example is an
activity that can be facilitated easily, with no need for previous training in a certain area, and yet
achieving similar emotional results.

Learning Outcomes: Competence 5: Flow / Competence 4: Riding complexity
Time: 30 minutes
Group Size: Max 30 people (otherwise it gets too crowded).
Experience level of the facilitator: 1 – Self-explanatory, no special experience needed
Physical Trust needed: 1 – No physical trust needed
Mental Trust needed: 2 – Some mental trust is needed
Level of Activation: Calming
Resources: Flowers, plants; Stones; Spices, colourful powders; a large piece of paper

Activity Description:
This activity is good for closing. The purpose of it is to create something beautiful together – to see
how we each contribute as individuals to the group. It is a symbolic summary of our experiences
during the training.
Prepare many different kinds of colourful, natural elements / objects, people can use for the creation
of the mandala: soil, flowers, stones, branches, plants, spices, etc. Place a large sheet of paper (at
least 2 meters X 2 meters, tape together several flipcharts for example) on the floor, in the middle of
the room. Ask participants to relax for a moment to get in touch with their present state. Tell them
that we are going to create a mandala together, which is going to be a representation of this
moment, with all of our individuality in our group. Ask everyone to look at the elements / objects and
start putting them down on the large paper. There is no order or any specific expectations, anyone
who feels like s/he can add something should do it.
The mandala is finished, when no one wants to add anything to it.
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Instruction to Participants:
Let’s have a silent moment now.
We are going to create our own mandala. Have a look at all these objects, we can use them for our
mandala. If you feel drawn to some of it, and feel like you would like to contribute, take them and
place them on the paper. We are ready, when there is no one who wants to add anything anymore.

Assessment: Note to Facilitators:
After the mandala is ready, you can give everyone a moment to look at the final image. Then you can
fold the paper, with all objects in it and later on you can either burn it or dig a whole outside in the
ground and bury it (as there are only natural elements there). This creates a sense of a closing ritual.
You can say a few words about mandalas – as the intention when creating a mandala is to be present
in this specific moment, and not for storing the image for later. It can also symbolize the end of the
group’s common journey, with all the experiences, laughter and tears that might have happened
during the week.
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Take aways (evaluation)
Learning Outcomes: Competence 6: Pedagogy
Time: 30 minutes
Group Size: Any
Experience level of the facilitator: 1 – Self-explanatory, no special experience needed
Physical Trust needed: 1 – No physical trust needed
Mental Trust needed: 2 – Some mental trust is needed
Level of Activation: Neutral
Resources: Post its (colourful pieces of paper); Suitcase, Composting bin, Dustbin
Activity Description:
This activity serves as a playful evaluation of the training program. Ask the participants to think back
to the week (you can remind them to the activities that happened), and take several post its of
different colours.
Ask them to write some activities that have been memorable for some reason, and write them on
different coloured post its / pieces of papers.
Prepare three separate containers in the middle of the room, and ask participants that once they are
ready, put the papers in the corresponding container.
When everyone is ready, ask if anyone wants to say something openly as well (it is not necessary).

Instruction to Participants:
We are arriving to the end of our week together. Use this time now to think back to what we have
been through.
You see, there are different coloured papers in the middle, as well as three different containers: a
suitcase, a composting bin and a dustbin. Take as many papers you need from all three colours. Think
back to the week we had, and if there is something memorable for, for any reason, write them on a
piece of paper:
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- the ones that they really liked and take them with themselves (on orange paper – for taking away
with you)
- the ones they like, but would change some elements of them when using (on a green paper – for
composting)
- the ones they didn’t like or wouldn’t use them later on (on white papers – for a clean start).

When you are ready, place the papers to the corresponding container:
- the ones they want to take away with themselves to the suitcase
- the ones they want to refurbish to the composting bin
- the ones they want to throw it away, to the dustbin.
…
Is there anyone who wants add something in the open now?

Assessment:
This activity contributes to the assessment of the whole program.

Note to Facilitators:
This way of evaluation gives a chance for participants to remain anonym, which might help them to
feedback what they didn’t like. Therefore it is not necessary that everyone shares what they have
written down, but if someone feels like they want to say it openly, give them the chance.

Where do we go from here
At the very end of the training program, it is needed contextualize the experiences of the group.
Depending on the context you are working in (Will you meet this group later on? Or it was a „onetime” experience?), you need to „bring it home”. Point out to people how can they continue the
work on this topic, and if your program does continue, let participants know about the future plans.
With that, people can say their goodbyes.
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Assessing competences
This section builds on the Competences Framework developed in our project, A Transformative Edge
II: Core Educator Competences. You can find this publication on the project’s website (see
References).

The objective of the TL Train the Trainers Curriculum is to develop the six core competences
identified in the Competences Framework developed in our project. A competence, in our
understanding, is a „dynamic interrelated set of knowledge, skills, attitudes, aptitudes and
dispositions, can be used for analysing and describing the complexity of an individual’s behaviour or
professional performance” (). When talking about the Competences, we should keep in mind that
they are very much interconnected, one activity almost always touches several competences at the
same time (for example nearly any activity can lead to deeper self-knowledge (Competence 1)). Also,
dividing a human being into a mere sum of competences should be avoided, and when we are
facilitating, training, we should see others as whole persons (this might be obvious, but nonetheless
it’s important to mention).
When assessing whether our training program was successful in that objective, we need to go back
to the description of each of them, and identify elements of them that we can assess. Putting these
elements in the form of question can guide in our work:

Competence 1: Self-knowledge
By this competence, we have identified a cluster around the quest for self-knowledge. This is
manifested in the triad of i) an overall posture, which is an attitude of eagerness to learn and wanting
to better oneself; ii) an array of particular skills and practices for such self-exploration, and iii)
harvesting the fruits of such processes.
 Do I have a greater will to learn more about myself?
 Did I acquire any new method through which I can learn about myself?
 Have I practiced learning about myself?
 Is there anything I learnt about myself?

Competence 2: Working with people
Based on a solid knowledge of group dynamics, the skill which is cultivated over time is around
working with groups, designing effective group work experiences (for instance as a facilitator),
working through conflicts and discomfort, and in general creating containers: contexts in which
students feel safe enough to express their needs and contribute their own wisdom.
 Do I understand better how group dynamics work?
 Did I learn about how to design effective group experiences?
 Have I developed my skills of working through conflicts and discomfort?
 Do I feel more confident and able to serve as a “container” for the group?
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Competence 3: Envisioning
This is the competence that supports students through a paradigm shift by helping them to become
critically aware of their own hopes, fears and expectations; and to craft their new insights into visions
of desired futures. In this way their moments of insight become anchored in both present reality and
future dreams, enabling students to chart a course towards a better future.
 Did I learn any new methods to support my students in becoming more aware of their hopes,
fear and expectations?
 Did I learn any new methods to support my students in envisioning their desired future?
 Do I feel more confident in supporting my students in their quest for a better future?
 Have I become more able to envision my own future?

Competence 4: Riding Complexity
This competence is about recognizing complexity both cognitively through some theoretical frames
and also in an embodied way, for instance by the way the practitioner “rides the waves” of
uncertainty and resists the temptation to compartmentalize and sub-optimize. Interviewees pointed
to the skill of working with the unknown.
 Did I learn about complexities of processes from a theoretical point of view?
 Have I become better at recognizing complexities in my own life?
 Have I become more confident in working with the unknown?
 Did I learn any methods through which I can support my students to deal with complexity?

Competence 5: Flow
"Be confident and humble at the same time"
This flow stems from the educators' attitudes of unconditional positive regard, championing the
students’ growth, but in a gentle, accepting way that radiates warmth and keeps an empathic view of
the student. This includes expanding and extending into “pushing” each student to the growing
edges of her/his comfort zone, just the right amount, at just the right time: Kairos. The competence
is centred around knowing how to do it in effective (and not destructive) ways that help the learner
in their own journey.
 Did I develop my attitude of unconditional positive regard?
 Am I more able to be gentle with others?
 Did I develop my attitude of “pushing” others if necessary?
 Have I improved my ability to decide when to push and when not?
 Did I learn about how can I push others in an effective (and not destructive) way?
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Competence 6: Pedagogy
The competence identified here encompasses theoretical knowledge that can serve as a foundation
for transformative learning. It includes (but is not limited to) theories of how people learn, theories
of “transformation” and development (Mezirow, Kegan, etc.). It also incorporates an array of
pedagogy tools such as classroom design, tools for sense-making, coaching approaches, and so on.
Respondents reminded us that the tools need to be used with caution, avoiding the temptation to
believe there is “one right way”, and aware of the need to adapt to novel scenarios and be flexible.
 Did I learn about any theories of how people learn?
 Did I learn about any theories of transformation and/or development?
 Did I learn any new tools I can use in my practice?
 Do I know more about how to design a learning experience for others?
 Have I developed my attitude towards being flexible when using tools?

By answering these questions, the learners can effectively perform self-assessment of whether they
have developed their core competences. Another way to assess these is by the facilitators
themselves, but it is highly dependent on the context if it is advisable or not. In shorter learning
programs, especially in a larger group there is simply not enough time for the facilitator to be a good
judge of how each group members developed personally. In a context with a long-term relation
between the student and the facilitator is more feasible, but nonetheless it can quickly become tricky
to assess personal development of a student, with whom the facilitator is in a hierarchical relation
(teacher-student) otherwise. Therefore we suggest using self-assessment methods, for which here
are some further tips:
Continuous monitoring of the learning process can support the students in that assessment, as it
makes it easier to remember certain elements of the program. Using tools such as the Competence
tree (writing it on a post it and sticking it to the relevant tree-branch when s/he notices some
development), or journaling (spending some time each day on thinking through what have they
learnt that day) can be useful in that regard.
Regular reflection sessions with their peers can help students formulate their experiences and while
telling those to others, it can become part of their narrative. As seen in the program above we have
used both personal and professional reflections, as our program addressed both sides.
Consideration of private/public reflection is important, it is advised to somehow use both. Some
people can feel freer to dig deep if they know it is only for them, while for others it is motivating to
share their developments with others.
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Online learning environment
As mentioned before, our project was built up in a way that an online supporting program followed
our face-to-face experiences together. On the following pages you can read about the design of this
online program.

The intention behind the design
The intention of the program was to make a support frame for the learnings from the face-to-face
meetings in Fuzine to really take root, to provide a space for sustainable transformation during daily
life as a bridge from the intense face-to-face meeting in Fuzine in February 2020.
Here is a 9 mins video where Neža Krek, who was responsible for IO4, explains the reasoning behind
the program and how it was designed: https://vimeo.com/394392481/bd3deb69d1

Platforms in use
Below you will find a short description of the platforms we chose to use, the reasoning behind it and
how did that look like (print screens provided).
We decided to use the following platforms to facilitate the learning program, the interactions among
participants and the team:
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Zoom.us
Function: to hold our online gatherings
Why did we choose this platform? The partner in charge of the IO4 (Neža Krek) has been using the
platform before, had a business account already which allowed her to use all the functionalities of
the platform we needed to execute the program with ease.
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Slack.com
Function: for participants to be able to share their findings, stay in touch with each other and to
provide a space for the peer to peer groups to nourish their connections, and to have access to
technical support from Neža.
Why did we choose this platform? We wanted to stay away from social media platforms (such as FB
groups etc.) and opted for a neutral tool, designed for communication in teams. That provided the
flexibility and autonomy of use we wanted to offer the participants.
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Teachery.co
Function: an online learning platform that held all the lessons in an organised manner.
Why did we choose this platform? The platform is easy to use. The partner responsible for IO4 has
already had lifetime access to the platform, and will, therefore, be able to provide access to the
program beyond the duration of the project.
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Vimeo.com
Function: the platform to upload instructional videos, and session recordings
Why did we choose this platform? Visionautiks had already a subscription with the platform that
enables a very beautiful looking result and offers additional functionalities if you have a subscription.

Our experiences with the TEP program
Since the program was to support bringing the experience back to the lives of the participants and
integrating it in their work and make a lasting impact, we offered several levels of support.
At the last day of the program in Fuzine we facilitated participants to form support groups and during
the online part, these groups had a designated space for communication in Slack that was private to
them. These peer learning groups proved to be vital for many participants and were one of the main
drivers of lasting transformation. Several peer groups continue meeting beyond the duration of the
program and support each other in their professional and personal endeavours, we heard of
collaborations that started among different Universities due to these peer groups, new business
opportunities arose due to people collaborating so closely.
We strongly recommend such groups be facilitated in such programs.
Another level of support was given through Slack where the participants had access to technical
support if they were wondering how to deal with new technologies while in Covid 19 lockdown. This
proved to be a very useful tool to bypass sending emails back and forth and sped up resolving
technical issues that would prevent people from participating actively in the program.
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The bi-weekly online sessions on Zoom held a steady rhythm that gave people something to hold on
to - reflection points if you will, where they were all asked questions How to apply what they are
learning.

An important note:
Before joining the program, we asked participants to think of a project they would like to experiment
with during and after the face-to-face training in Fuzine. That would be working on their own
program, workshop or curriculum design that they would already execute while the online portion of
the program would be happening.
Therefore, originally, the content of the online sessions was supposed to be related to helping
participants bring their projects to life. That led to the agreement our sessions would be tackled in an
agile planning manner. Meaning, no planning in advance, but rather asking what is needed in the
group, and reacting to their needs. In practice, that meant we would have first 2 sessions prepared,
then we'd start with the agile reaction mode. The sessions were held bi-weekly and the other weeks
in between sessions were time for the team to prepare for the following session based on what the
participants needed. This proved to be a very good approach, especially due to the Covid-19
lockdown that happened in the week after we returned from Fuzine. We did not know this would be
the case, but the way we decided to plan and execute the online blended learning program gave us
the agility and flexibility needed to support our participants during these very unpredictable times.
Due to the Covid-19 lockdown, the majority of the projects planned by the participants were
cancelled, rescheduled or completely remodelled. That brought the morale and enthusiasm of going
further with these projects down and our team made the decision to provide sessions related to the
Competences Framework (IO1) instead. It was a good decision for this program round. However, it
put the participants in the more passive mode of receiving information and reflecting about the
competences rather than reflecting on their actions taken in relation to their (now cancelled)
projects. In the future, I'd like to experiment with an online part where the only focus would be
action-taking and support in overcoming inner and outer obstacles to get things going.
Another reason why taking the agile approach to designing and executing the IO4 helped. It took
away the dilemma of what content to offer to the participants. We did not know which type of
support would they need and we did not want to impose content that people would either see no
use for or was not adequate for their level of experience with transformative learning and
facilitation. The agile approach solved both of those questions.
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FAQ:
How to get access to the Transformative Edge Program_BuCaTal_ErasmusPlus project_2018-1DE02-KA204-005108?

1. Go to the following link: https://transformative-edge-program.teachery.co/sample-freepage
2. Purchase the program, the price will be at 0 (zero) EUR. The page will say “Order now”

3.
if you already have access to the program, then you can log in through this link:
https://transformative-edge-program.teachery.co/login
4.
links.

Upon subscription, you will receive a welcome email with all the information and access

5.
There will be no support offered for this course but you are welcome to look around and
watch the videos and look at the worksheets and the additional material provided.
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